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CIVIC AND CITIZENSHIP EDUCATION
In order to explore how different countries prepare young people to act as citizens, we assume as starting point the results from the International Civic and Citizenship Education Study (ICCS), an on-going, comparative research program of the International Association for the Evaluation of Educational Achievement (IEA).
ICCS aim to measure contexts and outcomes of civic and citizenship education and is linked to the IEA Civic Education Study (CIVED), (Torney-Purta et al., 2001; Schulz and Sibberns, 2004) .
ICCS use the term civic and citizenship education «to emphasize a broadening of the concept, processes, and practices that have occurred in this area [since 1999] . Civic education focuses on knowledge and understanding of formal institutions and processes of civic life. Citizenship education focuses on knowledge and understanding and on opportunities for participation and engagement in both civic and civil society» (Schulz et al., 2010) .
The ICCS assessment framework is organized around 4 content domains (each domain is made-up a set of subdomains): Civic society and system, civic principles, civic participation, civic identities and include cognitive and affective-behavioral components (Table 1) . ICCS results underline that preparing students to be active citizen involves helping them to develop appropriate knowledge and understanding, and participating in activities in and outside the school through democratic idea and procedures.
Educating to a democratic value at school means to "flip" traditional views of the teaching and learning process ii and school making process.
Dewey argued «we need not only education in democracy, but also democracy in education [… ] for the welfare of the young thoughtful citizens must participate in the politics of public schooling» (cited in Tyack (1997)). Democratic schools commonly show the following aspects: (a) shared decision-making among the students and staff; (b) a learner-centered approach in which students choose their daily activities; (c) equality among staff and students; and (d) the community as an extension of the classroom (Loflin, 2008) .
These aspects underline a whole-school approach, involving everyone (students, teachers, parents,…) to the wider community (Eurydice, 2012) .
details the Article 12 and Article 13.
In a wide sense, SPACE ambition is to realize an innovative whole-school approach that involves all the participants (students, teachers, principals, and community) offering a set of tools and methodology to develop citizenship education.
The main aim is to prepare young people to become active citizens empowering them to play a more active, engaged role in school community and in the wider society, developing attitude, skills and key competences (2006/962/EC).
In order to summarize this vision, SPACE realized a tree (figure 1) as an evocative mind map, to visualize the main components for an active citizenship education.
The Competences (Skills/Attitudes) are the roots, the Knowledge are the leaves, the (Working) Methods are the flowers, in order to reach the Outcomes/Results (fruits).
Among them, there is a relationship of interdependence: to flourish the tree requires active methods represented by flowers. The flowers developing produce the Fruits / the results.
It's a metaphor of a growing and cyclic process of development that move from the competences and developing through managing activities in school councils/ groups and in many participation opportunities (eg.
debates, forum, assembly, ...).
The term competence is crucial and it is relate to a «combination, recognized and proved, of representations, knowledge, capability and behavior fixed and matched in a given context» (Le Boterf, 1990) . Competence consists in the individual's ability to combine different resources (knowledge, abilities and behavior) and to manage them in a different context.
